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1. INTRODUCTION
This handbook is intended as a practical resource for
Student Support Assistants (SSAs) as part of the overall
education team in all Nunavut schools. It is designed to
meet the needs of both those who are new to the position
and those who have been working as SSAs for many years.
It clarifies the responsibilities of the SSA, highlighting
expectations and requirements of the role, and describes
the range of necessary skills and capacities.
This handbook also provides tools and guidance to help
SSAs collaborate effectively with other key members of the
school community, including teachers, other staff, students,
and parents.
Reviewing and engaging with the contents of this
handbook will help ensure that SSAs understand and can
demonstrate knowledge of the Department of Education’s
philosophy, policies, and practices related to inclusionary
practices and student support, and understand their role
in implementing those practices in the classroom setting.

“ Inclusive education is first and

foremost about meeting student
needs.”
—Hall, 2015

This handbook is not a replacement for other important
employee documents; rather, it serves to supplement
existing documentation, such as the Government of
Nunavut Public Service Code of Values and Ethics1 and
WHMIS2 (Workplace Hazardous Materials Information
System), which can be accessed by the links provided
below.

Inclusive Education and Support
The philosophy of Inclusive Education is central to this
handbook and to all educational practice in Nunavut.
Inclusive Education is well-founded in and supported by:

Note: Bolded words in text
indicate terms that are defined
in the Glossary (p. 51).

• The Education Act, 2008;
• The Inclusive Education Regulations; and

1

https://www.gov.nu.ca/sites/default/files/code_of_values_and_ethics_final_english.pdf

2

http://www.wscc.nt.ca/sites/default/files/documents/Safety%20Act%20-%20Nunavut%20-%20EN.pdf
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• Inuglugijaittuq: Foundation for Inclusive Education in
Nunavut Schools, 2008.
Inclusive Education is a philosophical and practical
educational approach that strives to respond to individual
student needs. It involves a team approach, where
individuals take the time to collaborate and ask, “What is
best for this student?”
Inclusive Education is the process of removing barriers so
that all students are supported to access the education
program, succeed, and aspire to their individual greatness.
The focus of Inclusive Education is to operate supportive
classrooms and schools that include all students, and
to develop school and classroom communities that fit,
nurture, and support the educational and social needs of
all students.
Inclusive Education:
• Ensures access for all children to both the education
program offered in the regular instructional setting
with peers, and supports required to meet their
learning needs;
• Provides education support services (an additional
service or device) to a student to enhance learning or
to help a student overcome barriers to learning;
• Builds on students’ strengths and responds to
students’ needs;
• Promotes and facilitates the involvement of parents in
their children’s education; and
• Provides appropriate programs and, where
necessary, accommodations or the development of
an individual student support program/plan (ISSP)
and support services so that all students are able to
participate fully in educational programming.

Inclusive Education Principles
Inuglugijaittuq: Foundation for Inclusive Education in
Nunavut Schools lays out a vision that each individual is
valuable and both belongs and contributes to the group.
Inuglugijaittuq articulates seven principles for teaching
practices that are listed as essential to the implementation

6

education support service:
An additional service or device
provided to a student to enhance
learning, or to help a student
overcome barriers to learning.
Supports are services above
and beyond those provided to
all students as part of the overall
school program.
accommodations: Changes
made to the teaching process,
learning environment, materials,
time demands, and assistance,
evaluation, or student products
to help students achieve the
expected learning outcomes.
individual student support
program/plan (ISSP): A studentspecific program that may or may
not include learning outcomes in
the Nunavut curricula. It assists
students in attaining skills and
knowledge that are the logical
next step beyond their current
level of achievement.
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of Inclusive Education in our schools. Inuglugijaittuq
reflects Inuit values and is supported by research and
theory.
The inclusion principles for Nunavut schools are as follows:
• Working together for the healthy and resilient
development of every child;
• Ensuring a safe environment;
• Promoting skills and knowledge acquisition that
enhance the strengths and address the needs of
students;
• Involving all partners in consensus decision-making
about students;
• Being resourceful to provide supports;
• Showing leadership through service and
volunteerism; and
• Maintaining confidentiality.

Inuit Qaujimajatuqangit Principles/Inuit
Societal Values
The Department of Education is committed to strengthening
a school system founded on Inuit Qaujimajatuqangit.
Inuit Qaujimajatuqangit focuses on the beliefs, values,
perspectives, and expectations of Inuit for their children’s
learning.
• Inuuqatigiitsiarniq: Respecting others, relationships,
and caring for people.
• Tunnganarniq: Fostering good spirits by being open,
welcoming, and inclusive.
• Pijitsirniq: Serving and providing for family and/or
community.
• Aajiiqatigiinniq: Decision-making through discussion
and consensus.
• Pilimmaksarniq/Pijariuqsarniq: Development of skills
through observation, mentoring, practice, and effort.

Tips for Being an Effective SSA
• Aim to give invisible support.
• Be a facilitator!
• Provide only the assistance
needed for a student to
participate and experience
success.
• Be positive and expect the
best.
• Give students the
opportunity to try first.
Do not assume a student
cannot do a particular task,
participate socially in an
acceptable manner, or learn
new skills.
• Encourage experiences with
peers, which provide the best
learning context.

• Piliriqatigiinniq/Ikajuqtigiinniq: Working together for
a common cause.
• Qanuqtuurniq: Being innovative and resourceful.
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• Avatittinnik Kamatsiarniq: Respect and care for the
land, animals, and the environment.
Based on the emphasis on Inuit Qaujimajatuqangit,
foundational concepts relevant to Inclusive Education
include:
• Ilippallianginnarniq (continuing learning);
• Pivallianginnarniq (continuous progress); and
• Sivuniksamut ilinniarniq (learning for the future).
These concepts speak to the firmly held beliefs that
learning is a lifelong process and that excellence is
achievable with persistence. These concepts have an
impact on many areas of inclusion and student support
practices in Nunavut schools through the following beliefs
and practices:
• Acknowledging that all children can learn
• Welcoming all students into the school
• Including all students in regular classroom settings
• Helping students to set their own learning goals and
assess progress toward achieving them
• Recognizing and accepting the different rates and
stages that characterize each student’s learning
• Expecting and supporting each student to learn to
their full potential
• Involving parents meaningfully in developing
students’ learning goals and assessing success in
achieving them

Key Concepts of Promoting Safe
and Caring Schools
Nunavut participated in the development of the resource
and tool kit published by the Pan-Canadian Joint
Consortium for School Health entitled Schools as a Setting
for Promoting Positive Mental Health.3 The consortium
recommended the following evidence-based key concepts

3

8

https://www.jcsh-cces.ca/upload/JCSH%20Best%20Practice_Eng_Jan21.pdf
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for school-based mental health programming (Morrison
& Peterson, 2013). These key concepts are supported by
SSAs as a good fit with Inuit societal values and culturally
supportive programming in Nunavut schools:
• Social emotional learning
• Positive youth development
• Resiliency
• Protective factors
• Diversity
• Acceptance and understanding of student mental
health needs
• Connectedness
• Strength-based perspectives
• Mental wellness
• Self-efficacy (belief in one’s abilities)
Social emotional learning is the way in which children and
youth learn life skills and includes:
• Knowledge, attitudes, and skills to manage emotions,
achieve goals, and communicate caring toward
others; and
• Relationship skills and respectful decision-making.
Studies show that social emotional learning connected to
school programming has positive impacts on learning and
child development (Morrison & Peterson, 2013, p. 9).
SSAs are committed to evidence-based social emotional
learning programs and approaches that are grounded in
Inuit culture. SSAs also believe that Elders have a role in
promoting social emotional learning.
Positive youth development is a strength-based approach
that focuses on the normal, healthy development of
children and youth through inclusive programming. There
are five important aspects of positive youth development:
• Belief in one’s ability to be successful
• Responsibility to personal values
• Belonging to family, friends, and community
• Confidence in being able to manage in age-related
settings
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• The ability to make a difference (Morrison & Peterson,
2013, p. 10)
SSAs believe that positive youth development is a culturally
relevant concept described in the Inuit Qaujimajatuqangit
principle of Pilimmaksarniq/Pijariuqsarniq (development of
skills through observation, mentoring, practice, and effort).
Resiliency is the ability to adapt well in the face of
challenges and barriers. This includes:
• A sense of being valued for one’s personal gifts and
strengths;
• Knowing how to set realistic expectations;
• Having and using problem-solving skills;
• Having and using positive coping skills;
• Being able to seek help when needed; and
• Having an experience of positive support.
SSAs are committed to helping children achieve greater
resiliency, as described above, in their work with students.
Protective factors lead to resiliency by meeting the
developmental needs of children as they grow. Building in
protective factors at major developmental stages can have
a positive effect on developing skills in socialization and
character development.
SSAs believe that resiliency and protective factors are
culturally relevant concepts that are described in the
Inuit Qaujimajatuqangit principle of Qanuqtuurniq (being
innovative and resourceful).
Diversity refers to social identity and learning inclusion.
For example, students feel appreciated when they share
experiences of their cultural values.
SSAs are committed to the concept of diversity by assisting
students in developing or maintaining a strong cultural
identity.
Acceptance and understanding of student mental health
needs refers to understanding and sensitivity in working
with students who have mental health issues. Sometimes
this may mean educating others to help change attitudes
or advocating for students (Morrison & Peterson, 2013,
pp. 13–14).

10
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SSAs believe in the importance of advocating for students
regarding the connection between mental health issues
and intergenerational trauma related to Inuit history.
Connectedness is about major relationships in the lives
of children and youth. It includes how they feel they are
connected within their daily relationships, as well as
consideration of the following factors:
• A positive bond or attachment to a parent or
caregiver sets up fulfilling future relationships.
• Relationships with peers become much more highly
valued when children reach middle and high school
years.
• Children and youth’s chances of more positive
connections in life can come from being connected
at school.
SSAs appreciate the importance of connectedness in
developing and maintaining healthy family and social
relationships.
Strength-based perspectives come from solution-focused
approaches to mental health:
• Problems become learning opportunities (Morrison &
Peterson, 2013, p. 16).
• Inuit strength-based perspectives are grounded in
relationship interconnection to the environment and
community.
• A strong connection to others and to the land is part
of the Inuit strength-based perspective (National
Collaborating Centre for Aboriginal Health, 2020, p.
15).
SSAs focus on a strength-based perspective, as described
above, in their work with students.
Mental wellness is a sense of overall well-being
(Inuuqatigiitsiarniq) within three areas:
• Relatedness
• Competency
• Autonomy (Morrison & Peterson, 2013, p. 17)
Cultural identity is part of mental wellness for Inuit children
and youth (CBC, 2014, p. 46).
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SSAs are grounded in their own cultural identity and
encourage students to develop or maintain their Inuit
cultural identity.
Self-efficacy is one’s belief in one’s personal abilities and
skills. Students who believe in themselves find positive
ways to deal with challenges (Morrison & Peterson, 2013,
p. 19).
SSAs believe that students are naturally aware of their
abilities and skills. It is important for students to know
their abilities and skills as well as their challenges. In the
past, youth would have come to this knowledge through
their rite of passage.

12
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2. THE ROLE OF THE STUDENT SUPPORT
ASSISTANT IN INCLUSIVE EDUCATION
Student Support Assistants play a significant role in
students’ education; they are a valuable support to both
teachers and students. The role of the SSA in the classroom
is evolving and growing. For that reason, it is essential that
SSAs understand their role, responsibilities, boundaries,
and purpose.
SSAs are education assistants (paraprofessionals) who
help carry out instructional plans, assist with classroom
management, and provide instructional and other
supports to students, under the direct supervision of a
teacher. In short, the role of the SSA is to support a teacher
or a classroom.
The following section provides a detailed description of the
range of responsibilities and expectations of the SSA role.

Student Support Assistant
Responsibilities and Expectations
The SSA has responsibilities and expectations in the
following areas:
1.

Professional behaviour

2.

Relationships with students

3.

Team support

4.

Instructional support

5.

Implementation of individual student support
programs/plans (ISSPs)

6.

Social/behavioural support

7.

Non-instructional support

Working in these areas of responsibility, as part of the
educational team, SSAs contribute to achieving the three
following overarching goals:
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1.

To support the realization of classroom goals
through communication and collaboration with
the teacher

2.

To support students to achieve their individual
educational and developmental goals

3.

To support students to become more
independent

The following diagram shows the relationship between
the responsibilities and expectations of the SSA and the
overarching classroom goals:
SSAs CARRY OUT THESE RESPONSIBILITIES…
•

Professional behaviour

•

Relationships with students

•

Team support

•

Instructional support

•

Implementation of individual student support programs/plans (ISSPs)

•

Social/behavioural support

•

Non-instructional support

…IN ORDER TO ACHIEVE THESE THREE GOALS
AS PART OF THE EDUCATIONAL TEAM

1. To support the realization of classroom goals through
communication and collaboration with the teacher

2. To support students to achieve their individual educational and
developmental goals

3. To support students to become more independent
Figure 1: SSA Responsibilities and Goals
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SSAs are an important part of the educational team. This
section provides an overview of each of the seven specific
areas of responsibility that are part of the role of the SSA.
In each area, there is a range of skills and expectations
necessary to do the job. The following sections provide
greater detail on the areas of responsibility of the SSA and
the expectations of SSAs within each area.
1.

PROFESSIONAL BEHAVIOUR
SSAs are expected to:
•

Promote an atmosphere of respect for
students;

•

Promote an atmosphere of respect for adults;

•

Follow the Public Service Code of Values
and Ethics applicable to employees of the
Government of Nunavut;

•

Protect confidential information;

•

Use time appropriately with little supervision;

•

Follow the work schedule;

• Try to resolve conflicts with teachers at the
classroom level;
•

Participate in staff development activities;

•

Contribute to school functions and activities;

• Take any available and/or necessary training,
particularly related to student health,
educational development, and achievement
issues; and
•

2.

Identify opportunities for professional
development and request training to increase
skills and capacity in these areas.

RELATIONSHIPS WITH STUDENTS
SSAs are expected to:
•

Show enthusiasm when working with students;

•

Show patience and understanding toward
students;

•

Help the students they work with to become
more independent;

• Treat students respectfully;
• Treat students with fairness;
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• Think about students’ strengths and needs,
culture, and physical, social, and psychological
development;

3.

4.

16

•

Have collaborative relationships with students;

•

Maintain relationships with students that
support the students’ ability to achieve their
individual learning goals; and

•

Respond appropriately to student-initiated
interactions by meeting the student’s
concerns or needs.

TEAM SUPPORT
SSAs are expected to:
•

Collaborate effectively as a member of an
educational team;

•

Communicate effectively with teachers, school
administrators, Student Support Teachers
(SSTs), and other support personnel to
help achieve individual student goals and
classroom goals;

•

Share relevant information at team meetings
and parent/teacher interviews;

•

Use established communications systems with
teachers (e.g., log book); and

•

Communicate with parents as requested by
the classroom teacher.

INSTRUCTIONAL SUPPORT
SSAs are expected to:
•

Help students with assigned tasks and class
work;

•

Reinforce concepts and skills presented by the
teacher with students;

•

Monitor independent or small-group work;

•

Read to students;

•

Present concepts in the student’s language;

•

Notice when a teacher needs help without a
direct request and provide support;

•

Notice when a student needs help without a
direct request and provide support;
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• Adapt materials as planned and directed by
the teacher to support continuous progress;
• Take notes for the student if needed;

5.

•

Help students use assistive technology after
taking appropriate training;

•

Help students meet their learning outcomes in
community settings such as work placement
assignments; and

•

Record required information on student
activities, as directed by the teacher.

assistive technology: A broad
range of classroom materials,
devices, media, and other
technologies that allow access to
learning for students who have
barriers due to sensory, physical,
cognitive, or other learning
challenges.

IMPLEMENTATION OF
INDIVIDUAL STUDENT SUPPORT
PROGRAMS/PLANS (ISSPS)
SSAs are expected to:
•

Carry out activities directed by the teacher to
reach annual learning outcomes;

• Apply the accommodations/strategies
identified in students’ ISSPs as much as
possible;
•

Help prepare teaching aids and materials as
planned by the teacher;

•

Help carry out recommendations from
consultants (e.g., speech) after receiving
training;

learning outcomes: Learning
outcomes are smaller
components of annual learning
goals that describe observable
behaviours.
strategies: Typically used to refer
to possible accommodations that
might be selected to support
inclusion in an ISSP.

• After training, use reinforcement strategies
(e.g., prompting, modelling); and
•
6.

Give the teacher regular feedback on student
progress toward individual learning needs.

SOCIAL/BEHAVIOURAL SUPPORT
SSAs are expected to:
•

Consistently use the same expectations and
routines for students set up by the teacher;

•

Give students feedback on the targeted
behaviour in their ISSP;

•

Reinforce students’ targeted behaviour and
the accommodations/strategies in their ISSP;

•

Redirect inappropriate behaviour in a positive
way;
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•

Monitor student behaviour in different school
settings;

•

Observe and record student behaviour as
agreed upon with the teacher;

•

Provide opportunities and activities for
students to participate with their peers; and

• Acknowledge and encourage expected
behaviour during classroom instruction and
transition periods.
7.

NON-INSTRUCTIONAL SUPPORT
SSAs are expected to:
•

Make instructional materials as directed by the
teacher, such as games, posters, and booklets,
and display them for students;

•

Operate audio-visual and other equipment;

•

Help the teacher with correcting and
recording notes (not assessing);

•

Help with school supervision duties such as
door duty, recess duty, and extracurricular
activities;

•

Help students with physical needs—for
example, by feeding, lifting, assisting
movement, exercising, cleaning, dressing, and
toileting;

•

Help students in emergency situations (e.g.,
fire drills);

•

Check assistive devices such as medical,
mobility, and technological aids;

•

Give medication and record that medication
was given according to school policy/
procedures; and

• After training, perform specific medical
procedures (e.g., taking blood pressure,
diabetes testing, or administering EpiPens).

18
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3. STRATEGIES TO HELP STUDENT
SUPPORT ASSISTANTS ACHIEVE THE
THREE KEY GOALS
This section provides more background information and
strategies to help SSAs achieve the overarching classroom
goals as part of the educational team.

A) Collaborating and Communicating
Effectively with Teachers 4
“I’ve worked with many teachers over the years. In my experience

having a common set of routines that myself and the teacher both
understand is really helpful. One year I was mostly working in a Grade
8 class. At the end of each day, the teacher and I would actually sit
down quickly for about 10 minutes. I would always bring my log book
and the teacher would always bring her plans for the next day. So we
really used the time to look back on the day and plan for the next. I do
think this helped to make each day run a bit more smoothly. I could
help the teachers and students better because I felt more prepared
and part of the planning.”

BACKGROUND
SSAs work actively with teachers and other members of the
school team to create trust, cooperation, and respect by
meeting regularly and maintaining open communication.
Individual teachers have different teaching strategies,
ways of working with others in their classroom, discipline
strategies, tools, structures, and rules. It is important for
the SSA to figure out the teacher’s style and expectations
through observation and discussion with the teacher.
Understanding why the teacher has chosen a specific
approach will help the SSA reinforce consistent strategies
and approaches in the classroom.

4

Adapted from: National Resource Centre for Paraprofessionals in Education and Related Services. (1989). A training program
to prepare teachers to supervise and work effectively with paraprofessionals (2nd ed.). New York.
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Table 1: SSA and Teacher Responsibilities
within Areas of Expectation
This table identifies the areas of expectation where the
classroom teacher and SSA roles overlap. Additionally,
the table identifies the distinction between the SSA and
the classroom teacher’s responsibility within the identified
areas of expectation.

20

SSA RESPONSIBILITY

EXPECTATION

CLASSROOM TEACHER
RESPONSIBILITY

Support student
records for ISSPs

Maintaining student records

Facilitate student records’
maintenance for ISSPs

Temporarily supervise
students when the teacher
leaves the classroom

Supervising
the classroom

Solely responsible
for supervising students
in the classroom

Assist in supervising
students during
assemblies and field trips

Supervising assemblies
and field trips

Fully responsible for
supervising students during
assemblies and field trips

Communicate appropriately
with parents, as directed
by the classroom teacher or
outlined in the ISSP

Communicating
with parents

Communicate directly
with parents about
behavioural/educational
issues of their own accord

Include students with
additional support needs in the
classroom in instructional or
behaviour management activities

Facilitating the inclusion of
students in the classroom

Assess students or
educational support services
through the school team

Support the
implementation of ISSPs

Implementing ISSPs

Develop ISSPs and support
the implementation of ISSPs

Be involved in team
meetings and communicate
regularly with school team

Participating in
school meetings

Initiate and plan team meetings
and communicate regularly with
SSA and school team
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STRATEGIES FOR COMMUNICATING AND
COLLABORATING EFFECTIVELY WITH TEACHERS
COMMUNICATION
• SSAs should explore and discuss with the teacher
their attitudes and feelings about students, teaching,
learning, behaviour, inclusion philosophy, and other
relevant topics. In building a strong teacher-SSA
relationship, both the teacher and the SSA need to
speak openly about their attitudes toward their roles
and duties and the value of each other’s contributions.
• It is important that the teacher and SSA make sure
that any directions and expectations are clearly
understood and that SSAs are not asked to do
tasks that are outside their role. SSAs should ask for
clarification and help as needed.
• In the classroom, it is important for the teacher and
SSA to develop a common approach to non-verbal
signs that will reduce interruptions to the classroom
instruction. For example, SSAs can create signs with
teachers, such as thumbs-up for “okay” and facial
expressions for “yes” or “no.” By using silent signs, the
teacher-SSA team will operate more efficiently.
• SSAs, Student Support Teachers (SSTs), teachers,
and other education staff should develop and share
a common vocabulary based on student needs,
support, and inclusion.
• At the beginning of the year and regularly during the
year, the teacher and SSA should:

Student Support Teachers
(SSTs): Professional educators/
instructional leaders who deliver
in-school support to classroom
teachers as they plan, deliver, and
evaluate the education program
for their students. SSTs support
the school/education team.

• Define a clear outline of duties;
• Agree on a written communication tool and
when and how to use the communication book
or other tools;
• Create a communication book for parents,
if needed;
• Complete a schedule and detailed description
of duties to be kept on file in the classroom and
office in case the SSA is absent;
• Discuss ISSPs, lesson plans, strategies, resources,
and the learning environment;
• Talk to each other about the results of lessons,
behaviours, progress, or difficulties students
may have;
STUDENT SUPPORT ASSISTANT HANDBOOK
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• Ask questions to clarify if directions are
unclear; and
• Agree on an approach to use for problemsolving with classroom teachers.
DISCIPLINE STR ATEGIES
• SSAs should explore with the teacher personal
attitudes toward and feelings about discipline
strategies. In building a teacher-SSA relationship,
both the SSA and teacher need to deal openly with
attitudes toward roles and duties and the value of
each other’s contributions. If attitudes and feelings
are not shared and communicated, the team will be
less effective.
USE OF TEACHING MATERIALS
• The SSA and teacher can figure out what special
interests, talents, and background the SSA has that
will complement and enhance the teacher’s skills and
improve teaching in the classroom.
CL ASSROOM ORGANIZATION AND RULES/
EXPECTATIONS
• The SSA should work with the teacher to understand
the roles and responsibilities of the people involved
in the team supporting individual students. The team
may include the teacher, SSA, SST, principal, parents,
and sometimes consultants, such as speech language
pathologists. They may have different points of
view about educational strategies, different values,
cultures, levels of education, and experiences, and
other factors that may affect communication and
the working relationship. Ideally, the whole team
develops a common understanding of procedures
and strategies.

22
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The teacher and SSA must set up regular meetings to:
• Plan and discuss programs;
• Adjust schedules and communicate needs;
• Review teaching strategies, recording procedures, and Inclusive Education
philosophy;
• Discuss expectations and update anecdotal records; and
• Review and/or adjust accommodations, extensions, and behaviour management
practices.
See Appendix B for a helpful template to support teacher and SSA meetings.

B) Working with Students to
Achieve Their Goals

“ When I look around the class all the students are different. I worked

with one student who really couldn’t make sense of numbers yet. He
definitely could not count, remember his numbers, or add and subtract
like some other kids. But it was really interesting to see how he could
really keep up with patterns. He could make patterns with toys like
blocks or figure out what came next really easily. By framing the math
questions as patterns with blocks he was able to answer the math
questions. In some ways he was not at the grade level but identifying his
learning style helped bridge that gap. Helping the teacher understand
a child’s particular situation, I can further support a student’s education
by taking into consideration pace and learning style.”

“In math class, the teacher and I have found ways to make sure one of

our students, Mary, is focusing on competencies similar to her peers,
but at the right level to meet her unique learning needs. For example,
students in the class were recently working on complicated problems
involving a lot of calculations. Though Mary can’t calculate the answers
on her own or show her work, she is able to further her skills at using the
calculator, which is something she is becoming better at. I help prompt
Mary as she works alongside her peers. Mary can check their work
using the calculator and let them know whether or not their calculations
are right or wrong. She is learning alongside her peers at the level that
is just right for her.”

BACKGROUND
Inclusion must be integrated into all aspects of schooling.
In inclusive schools, learning takes place in an environment
of respecting diversity, understanding how people
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differentiated instruction (DI):
The opposite of “one-size-fitsall” instruction, yet this is not
individualized instruction. DI
is an approach to teaching
that proactively acknowledges
student needs and diversity in
the classroom. The teacher uses
student readiness (as determined
by formative assessment), interests,
and learning styles/multiple
intelligences to differentiate the
content, the process by which
students will acquire knowledge
and skills, and the products
through which students will
demonstrate what they know and
are able to do.
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influence one another, and promoting working together
to achieve goals.5 Inclusion can be shown by adapting or
modifying all aspects of school life and offering a variety
of learning experiences and opportunities to meet the
wide range of student learning, strengths and needs.6 It
means understanding the traditional Inuit perspective
of a continuum of learning, recognizing that individuals
develop and learn at different rates, both physically and
intellectually. Inclusion can also take the form of providing
a variety of staffing to meet diverse student learning and
support needs and continuing to develop staff knowledge
and skills to meet the different needs and abilities of
students.7
STRATEGIES FOR WORKING WITH STUDENTS
WHO REQUIRE ADDITIONAL SUPPORTS
The following are some strategies that SSAs can use to
work with students who require additional supports to
access and succeed in the education program.
INSTRUCTIONAL STR ATEGIES
• Give the student additional instructions or break
down instructions into simpler language that they can
understand
• Review required skills for new concepts
• Give immediate feedback so the student does not do
the whole assignment incorrectly
• In consultation with the teacher, encourage the
student to finish an assignment before starting
another or going to another activity
VISUAL STR ATEGIES
• Calendar—on board or desk
• Schedules—with or without pictures

5

Government of Nunavut. (2008). Inuglugijaittuq: Foundation for Inclusive Education in Nunavut schools. Iqaluit, NU: Nunavut
Department of Education, Curriculum and School Services Division, p. 41.
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6

Ibid.

7

Ibid.
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• Sequencing activities—with pictures
• Checklists—for desk or locker
• Rehearsals—of routine or transition to new routine
• Social-skills book—to teach or reinforce
• Clock or watch—digital may help
CONCRETE-TO-ABSTR ACT STR ATEGIES
• Experience—let the student discover
• Objects—manipulative
• Gestures/singing—on audio-recording equipment or
in person
• Photos—students’ own collections or photocopies
• Picture symbols/line drawing—let the student choose
or draw
• Print—let students write in their own words their
understanding or analysis; the writing may be
supported with pictures
STRUCTURE STR ATEGIES
• Clearly define areas for specific activities—one’s own
space, special working place, large-group working
place, or reading space
• Designate a mat or chair for group work
• Post schedules/calendars/routines—must be visible,
accessible, and adapted when necessary
PREDICTABILIT Y STR ATEGIES
• Use a calendar to indicate upcoming events—always
updated
• Give advance reminders of transitions and changes—
an hour or a day in advance, being proactive
• Review daily schedule upon arrival and as needed
during the day—should become a well-established
routine; have student check for changes or ask if
there are any changes today
• Provide individual choice activities at specific
centres—plan in advance; should match goals and/or
outcomes
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• Provide structured activities at centres for all
students; accommodations may be needed for
certain students
• Clearly define beginning and end of activities for
clarity of movement and allotted time
• Use timers
CONSISTENCY STR ATEGIES
• Provide simple, clear instructions paired with
gestures and modelling
• Set out clear expectations and consequences for both
desired and undesired behaviours
• Provide opportunities for choices with clearly defined
motivators/re-enforcers
• Gradually reduce prompting—the goal is to assist
students in becoming independent
• Follow through on expectations—an SSA should
go back if they have to—try to catch those teaching
moments
• Be flexible and reduce expectations as needed (e.g.,
partial participation)—always communicate changes
to the teacher
• Work through, ignore, or redirect when tantrums
occur—the SSA may need training or support to do so
STR ATEGIES FOR HELPING STUDENTS PARTICIPATE
IN ACTIVITIES
• Involve one or more students to interact/participate
with the student the SSA is working with, if
appropriate to the task
• Adapt games for students—make them more userfriendly for everyone
• Reinforce speech skills taught by the speech
language pathologist, SST, or other education
support services providers; help the student develop
communication skills and relate appropriately with
their peers
• Play games with students, such as rhyming games,
guessing games, and finger games, to reinforce skills
taught by the teacher
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• Practise skills and strategies to make sure that skills or
strategies learned in one situation are sustained and
transferred to other situations or learning activities
PROVIDING ACCOMMODATIONS FOR STUDENTS
IN THE CL ASSROOM SETTING
• Position student in a specific spot in the room
according to needs (e.g., near teacher for hearing,
with back to window for vision)
• Alter physical arrangement of room to accommodate
wheelchair
• Add special supports (e.g., light box to support feet)
• Minimize distractions (visual or auditory)
• Organize desktop (e.g., with task list, timetable)
• Use cardboard carrel on desktop
DURING PRESENTATIONS
• Adapt to student learning style
• Tape lesson for playback to reinforce content
• Repeat instructions
• Break information into smaller pieces
• Ask student to repeat instructions
• Demonstrate concepts
• Use manipulatives
• Have a peer repeat instructions
• Problem-solve with peers
• Modify pace and tone of voice
• Complete first example with student
• Use high-contrast materials
FOR STUDENTS WHO PACE
• Extend time requirements
• Allow breaks; vary activity often
• Speak more slowly
• Reduce frequency of timed tasks
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ALLOW PEERS TO
• Act as models
• Act as helpers
• Act as organizational assistants
• Act as readers or scribes
• Help with mobility
ALLOW SUPPORTED STUDENTS TO
• Help younger students
• Help take things to the office
• Act as scorekeeper
• Hand out books
• Look after plants
Table 2: Tools and Devices SSAs Can Use to Support Students
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Alternative modes

Enlarged materials

Pencil holders/grips

Dictating to a scribe

Overlays/acetates

Keyboard

Recording

Cut and paste

Adapted scissors

Drawings

Manipulatives

Bingo markers

Cutting pictures
from magazines

Assisted note-taking

Highlighters

Building models

Calculators

Erasable pens

Numbers/alphabet
on desktop stencils

Large-print text

iPad/laptop

Line indicators in notebook
and on work pages

Section off paper
on work pages

Cover parts of worksheet
on work pages

High-contrast paper and ink

Colour

Prompting
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REINFORCE BEHAVIOUR AL SKILLS
• Provide positive reinforcement when appropriate
• Ensure that expected behaviour continues when
teacher is absent or working with a group
• Help students by writing notes or photocopying and/
or highlighting other students’ notes if this is part of
their accommodation
LIFE SKILLS
In consultation with the classroom teacher and/or the SST:
• Facilitate involvement in the community, which is
valuable for enhancing life skills (e.g., shopping,
participating in sports)
• Teach skills that students will need to know in order
to function independently in the community (e.g.,
participation in lunch program planning, shopping,
preparing food)
• Set realistic expectations for students and use
positive reinforcement
ORGANIZATIONAL SKILLS
Under the direction of the classroom teacher:
• Keep a day planner and record of student days
absent, and keep a timetable and detailed
explanation of duties for the day
• At the end of the school year or when the student will
be going to another classroom or teacher/SSA, help
the teacher prepare for the transfer of materials and
information. Place them together in a box to send to
the new environment (e.g., example of student’s work,
journals, math worksheets, games, activities, and
a written report of what did or did not work for the
student).
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C) Helping Students Become
More Independent
“ When I was new in the role of the SSA I think I was too quick to jump in

and help. One time I overheard a student say, ‘It’s no fun having these
old ladies hanging around me all the time.’ I guess I needed to hear that.
I realize now that I need to give students space to try activities before I
offer help. I’m better at watching students now so I know when to ask or
offer help, instead of doing the work for them.”

BACKGROUND
The challenge of any role in education is to facilitate
learning. The specific challenge of the SSA role is to
provide assistance while at the same time promoting
independence. Providing the right amount of one-onone assistance and reducing the level of support as
students become more independent can help students
reach the goals in their ISSP and socialize with their peers.
Understanding the learning process will help guide the
actions of SSAs in the classroom.

purpose of schooling: In Nunavut,
school should provide all students
with support in all areas of their
development, so they can achieve
personal goals, become wellequipped to contribute and serve
their families and communities,
demonstrate leadership and
healthy attitudes, and actively
participate in and contribute to
Nunavut.

All students require opportunities to experience the
following learning conditions:
• To work and learn with their peers
• To take risks and learn from mistakes
• To experience success as they function more
independently
SSAs provide support that allows students to experience
these learning conditions. They help facilitate opportunities
for students with additional support needs to model,
experience, and learn alongside other students.
STRATEGIES TO HELP STUDENTS BECOME MORE
INDEPENDENT
• Be clear about exactly what the student needs help
with, and limit support to areas that have been
identified
• Develop a plan with the teacher to directly teach
skills (e.g., self-care) that currently limit the student’s
independence
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• With the teacher, develop a plan to gradually reduce
the amount of help to an individual student, as
appropriate
• If a student has a disorder or condition with
implications for needed supports, ask for information
about it and/or training, if appropriate
• Ask peers to provide help, as appropriate, so
dependence on one person is not created
• Lead a class activity while the teacher works with a
student

An example of helping a student become more independent: An SSA might gently
tap on a student’s desk as a reminder to raise their hand instead of shouting out. Over
time, this can be reduced to an oral cue, then a “look,” and then having the student give
themselves a check mark when they raise their hand. Three check marks could earn an
incentive or reward. Through this process, the student will learn how to do something
when they can carry out the skill under natural conditions as independently as possible.
SSA In-Class Scenario
This scenario is provided to demonstrate how SSAs can use this handbook to guide their
responses to class situations.
Jamesie is a student who has been acting in a progressively more violent and impulsive manner.
This often results in class disruption that distracts or negatively affects the other students’
learning environment.
The teacher and the SSA dedicate one hour of uninterrupted time every week to organize
lesson plans and discuss the students. During this time, both parties have communicated
their teaching style and have made improvements and compromises to refine their teaching
relationship. Both parties are concerned for Jamesie, but are aware of their responsibility for
the entire class. Effort is made to review available mental health resources to approach the
situation with the utmost care. After an evaluation of the situation, an agreement is made to
contact Jamesie’s family, providing them with options and resources.
In class, both the teacher and the SSA break their students into smaller groups to work at
stations. Both partners make an effort to identify triggers for Jamesie’s disruptive behaviour,
and to recognize moments where he acts well. The SSA is determined to be the individual that
Jamesie respects and listens to the most. Jamesie is still disruptive and non-compliant during
small-group work, but this has less impact on the rest of the students because of the class
organization. The SSA approaches Jamesie using techniques learned through mental health
resources and communicates with him about his situation and possible resources.
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The SSA and the teacher develop a profile of Jamesie’s behaviour that they share with his family
and a team of relevant community members. After many hurdles, professionals recommend
that Jamesie and his family attend family therapy out of territory. The SSA and the teacher
divide the workload of the class and support Jamesie through ongoing communication and
check-ins. The SSA and the teacher make an effort to develop a work plan for Jamesie for when
he is away, taking into account his strengths and his needs. The SSA takes responsibility for
appropriate check-ins regarding Jamesie’s situation, and both partners draft a plan for when he
returns to the community and school.
See also Appendix B for a helpful daily/weekly planner that can be used
by SSAs to support their work with students who need additional supports.

32

STUDENT SUPPORT ASSISTANT HANDBOOK

TEACHING TOGETHER

4. ADDITIONAL STRATEGIES FOR
SUPPORTING STUDENTS
This section goes beyond the three overarching goals
and provides additional strategies to help SSAs support
students as part of the educational team.

Increasing Capacity to Focus
• Reduce distractions
• Provide incentive or reward for on-task behaviour
• Make sure student has a clear workspace
• Chunk work (e.g., one row of math at a time, then a
break)
• Reduce amount of work required (e.g., set goals—
three correct answers rather than a page of work)
• Use highlighters, preferably red or pink
• Provide complete directions before handing out
materials
• Reduce distractions by using audio recording and
earphones
• Focus attention using pictures, objects, and nonverbal cues
• Give anticipatory explanations
• Use novelty items (e.g., puppets) to get attention
• Use focus words (e.g., “do it now”)
• Keep directed activity periods short
• Set realistic goals
• Maintain daily routines as much as possible
• Record which activities calm down versus
overstimulate the student
• Be calm and positive

Enhancing Reading Skills
• Use coloured dots to indicate starting and ending
points of lines (to help student understand direction)

STUDENT SUPPORT ASSISTANT HANDBOOK

33

TEACHING TOGETHER

• Prepare a set of simple questions for student to think
about as they read. The questions should be used
when the book is introduced; try not to break the flow
of the reading, if possible.
• Choose material with simple rather than complex
illustrations and make links between the story and the
pictures
• Encourage the reader to use their index finger to
follow text, or, for a faster reader, put a piece of plain
paper under the line being read
• For a longer story, have the student stop
frequently and retell what they have read (improves
comprehension)
• Make picture dictionaries for difficult words
• Use highlighter to identify key words, and introduce
the key words of the book in the introduction
• Help student create their own stories; help with the
writing if necessary (then have student reread their
stories)
• Divide reading material into small sections
• Use strategies such as cutting syllables, sounding
out, using beginning and ending sounds, and looking
at the pictures to decode and understand new or
difficult words
• Reread sentences or short paragraphs to ensure
comprehension
• Use the same books many times; this helps with
comprehension and fluency
• Use familiar books when reading for pleasure
• Use books at the instructional level when reading for
the purpose of teaching strategies
• Encourage student to discuss their reading interests

Enhancing Math Skills
• Use number line on desk
• Use calculator for immediate feedback (selfcorrection)
• Use math manipulatives
• Make operation symbols (e.g., +, =) extra large,
bolded, or coloured
34
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• Use card games/computer games to motivate and
practise concepts
• Use real-life examples
• Have students verbalize or write out how they solve
math problems (make a math journal)

Enhancing Listening Skills
• Always obtain the student’s direct attention (through
eye contact, naming, or touch) before speaking to
them
• Have student repeat directions back to you
• Modify and simplify directions
• Give written outline of lesson plan before oral
direction
• Use simple language
• Model language and use non-verbal cues
• Talk about what the student is doing
• Describe events in stories using visual clues
• Look for a quiet place when talking with the student
• Identify a place (with the student) where they can be
quiet with others
• Help the student identify signals to be used
as reminders that it is time to listen (e.g., when
instructions are being given)
• Let the student identify and solve issues (certain
places, environmental triggers, and behaviours) that
cause them difficulty

Practising Writing Skills and Note-Taking
• Allow alternate forms such as short answer or point
form
• Use peer editing and help
• Have student work with a partner who acts as a scribe
• Use a computer to write
• Give the student a copy of the notes or a partial
outline to complete
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• Use a recording device
• Allow for the use of printing (versus handwriting) or
larger writing
• Encourage students to reread their writing to
themselves and others (this celebrates their writing)
• Do not take everything to the publishing stage; this
will promote creativity and selection of ideas for
writing
• Create writing portfolio for student from pre-selected
writing or pieces that show the whole process of
writing from the selection of ideas (organizers), to
drafts, to the finished piece

Supporting Social Inclusion
• Find an authentic role for the student in classroom
activities (e.g., holding a chart, acting as timekeeper,
dimming lights during presentations)
• Model and rehearse social skills needed in certain
situations
• To teach turn-taking, use playing cards or pass a
tangible object
• Place a student who is in danger of being isolated
at the front of the room next to peers who are
supportive
• Model inclusive practices
• Serve as a role model in interacting with specific
students
• Comment positively on interactions with other
students
• Purposefully assist student with interactions with
peers (e.g., encourage appropriate responses and
respectful communication)
• Help the student take part in extracurricular activities
• Assist other students in understanding the nature of
the student’s specific difficulties or disabilities
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Building Memory Skills
• Practise new or key words throughout the day
• Reinforce stories by having student read to peers
• Repeat and restructure
• Reinforce by asking student to repeat information
they have heard
• Chunk work
• Use short, simple sentences
• Have student “walk through” sequential activities
• Teach only one concept at a time
• Provide printed copy of verbal instructions or write
them on board
• Use picture cards as reminders of routines and
procedures
• Post reminders in lockers and on tables and desks
• Use samplers to facilitate daily work or assignments

Teaching and Reinforcing Planning
and Organizational Skills
• Put models on work pages
• Have consistent and step-by-step work routines
• Have student distribute class materials to practise
sorting and counting
• Highlight key letters, words, or numbers
• Keep timetable, numbers, and letters on student’s
desktop
• Use physical demonstration rather than constant
verbal prompting
• Use visual cues to start and stop work
• Allow five extra minutes to dress or get ready for
changes, for example, before and/or after activities
such as recess, gym, and music
• Provide visual schedule to help in planning and
sequencing
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Enhancing Communication
and Oral Language Skills
• Be sensitive to the first language of students (e.g.,
slow down the speech rate)
• Use open-ended questions that encourage more than
simple yes/no answers
• Ask student to repeat instructions or new words
• Model simple, clear communication
• Allow other modes of response (e.g., drawing,
demonstration, role-playing)
• Use pictures/games to elicit vocabulary
• Encourage participation in drama, skits, and puppet
shows
• Allow the student extra time to respond to questions
• Offer hints or prompts
• Phrase choices and let student respond to those
words

Enhancing Test-Taking Skills
• Allow more time
• Read the test out loud
• Add more white space by retyping the test and
leaving lots of space between questions
• Allow breaks during testing time
• Chunk the test into manageable pieces and give it
over time (e.g., one or two days)
• Find a quiet and private space, so the student does
not feel like they are on “display” (maybe even use a
different room)
• Allow the student to give their answers orally,
especially if the test is designed to evaluate
comprehension of concepts being taught
• Let the student explain their reasoning for the
answers (this may help them write down the answer)
• Let student do open-book testing—knowing where
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to find the answer may be as valuable as knowing the
answer itself (short-term solution)
• Be sensitive to the student’s mood or state of mind;
do not set them up for failure— tomorrow is always an
option
• Teach using results from testing; follow up on the
tests for improvement

Developing Fine-Motor
and Coordination Skills
• Darken (bold) cutting lines
• Use tracing, stencils, pencil grips, or adapted scissors
• Allow student to record answers
• Play games using eye-hand coordination
• Encourage activities that include counting with blocks,
counters, and small objects
• Do crafts that use different-sized beads and sewing
materials
• Create sequence activities using manipulative items
• Encourage student to play with blocks or games
(e.g., snakes and ladders, dominoes, and chess)
during recess
• Practise writing or drawing using different mediums
(e.g., paintbrushes, big and small markers, finger
paints)

Encouraging the Development of
Fine-Motor and Gross-Motor Skills
• Use modelling clay, playdough, and other
manipulative materials
• Use fingerplays, paint, and building blocks
• Practise buttoning, bolting, locking, and hammering
• Practise placing articles in relation to one another
(e.g., over, under, and inside)
• Facilitate sorting activities
• Use mattresses for jumping and balance beams
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• Set up obstacle courses using pillows, large blocks,
and ropes
• Practise crawling, walking, hopping, and jumping in
patterns
• Use games such as Twister, Statues, and Simon Says
• Avoid competitive situations/sports
• Use music to encourage a sense of rhythm

Developing Coping Skills
• Anticipate known danger signs/situations and
prepare for them
• Create daily schedules to help student learn what to
expect each day
• Build relaxation times into the program
• Build in short breaks during the day
• Have a backup plan for when the student gets
overwhelmed
• Try to find the triggers that set off frustration
• Make the student aware of the triggers or situations
that set them off
• Use writing as a way to acknowledge and learn about
how to handle frustration

Handling Challenging Behaviour
• Record what precedes outbursts and anticipate
• Monitor difficulty of tasks/demands and anticipate
frustration—adjust the level of difficulty
• Control space and materials to help student avoid
feeling overwhelmed
• Provide “cooling off” area (with supervision)
• Give choices where possible and create “win-win”
situations
• Provide stability and be fair, firm, and consistent
• Use stories and dramatic play to allow student to
express emotions/feelings
• Celebrate and, if necessary, provide incentive or
reward for positive behaviour
• Reduce opportunities for failure
40
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5. SUMMARY
SSAs are an established part of the Nunavut education
system, and their support is valued by students, parents,
and teachers alike. SSAs work collaboratively with
members of the school team to support students, under
the direction of a teacher. This handbook has clarified the
expectations and duties of an SSA by:
• Describing the full range of what an SSA might be
asked to do, over time and in different classrooms
with different teachers and students;
• Suggesting ways that SSAs can work most effectively
with the teachers they support; and
• Suggesting ways that SSAs can work most effectively
with the students they support to promote student
independence.
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APPENDIX A:

Orientation Checklist
Completing this checklist may be helpful at the beginning
of the school year, a new semester, or a new assignment.

ACTIVITIES
• Do I understand my job description, roles, and
responsibilities?
• Do I know the out-of-classroom activities (e.g.,
lunchtime or playground duties) I am responsible for?
• Do I know if I am expected to attend staff meetings?
• Do I know if I am expected to attend parent
conferences?
• Do I know which student records I am to keep, when
and how to complete them, and where to file them?
• Do I ask for clarification on tasks, strategies, and
procedures I am unsure of?
SUPERVISOR
• Do I know who my supervisor will be?
• Do I know when I will meet my supervisor?
• Do I know how much supervision and guidance I will
have?
• Do I know who I should discuss work problems with?
• Do I know how I will be evaluated, when and how it
will be done, and by whom?
• What is the process for (re)assigning SSAs to teachers/
classes?
• Do I know what the process is for dealing with
concerns or issues about another staff member or
teacher?
• Am I satisfied with the amount of supervision I’m
offered?
TOOLS
• Do I know if I will have an email account and/or
mailbox?
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• Do I know how to get necessary supplies and
equipment and what I am responsible for?
• Am I familiar with other tools and reference
documents, such as folders or procedures?
PROTECTING STUDENTS
• Do I know the procedure for taking a student off the
school premises for outings, including transportation
and permission forms?
• Am I familiar with the school policy concerning
releasing a student to a parent/adult who comes early
to pick up a child?
• Do I understand the procedure regarding reporting
suspected cases of child abuse or neglect?
• Do I respect student and school confidentiality?
(Do I communicate appropriate information to the
appropriate people?)
WORKING WITH THE CLASSROOM TEACHER
• Have I reviewed and understood my role with the
classroom teacher?
• Do I understand what responsibilities will be shared,
and what the teacher is responsible for?
• Do I understand the instructional techniques the
teacher wants me to use?
• Do I record information immediately so I can
remember details later to discuss with the teacher?
• Do I give the teacher input on planning?
• Do I give the teacher respectful feedback about how
our work relationship is going?
• Have I gotten to know the teacher and let the teacher
know what strengths and experiences I have?
• Do I understand the teacher’s instructional strategies?
• Do I know in what ways the teacher wants me to assist
in supporting students?
• Am I familiar with the assistive technology available in
the school?
• Do I need training with the assistive technology?
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• Do I stay with the teacher/class unless I get different
instructions?
• Am I familiar with the schedule and if it includes
planning time with the teacher?
• In the middle and high school grades, do I work with
the subject teachers, the SST, and the department
head?
• Do I give consistent updates on individual students
that I work with?
IN CASE OF ABSENCE/EMERGENCY
• Do I know who to call and what instructions to leave if
I am going to be absent or late?
• Do I have my substitute SSA folder ready?
• Do I know school rules and emergency procedures
in case of fire, weather, medical emergencies, or
inappropriate behaviour?
• Am I familiar with school policies on safety and
behaviour and what is expected of me in terms of
enforcing these policies?
ISSPS
• Do I have a copy of the student’s most recent
ISSP, including the learning goals/outcomes, daily
classroom schedules, student’s timetable, and care
plan?

substitute SSA folder: All SSAs
should have procedures and
plans for the students they work
with ready for a substitute SSA
to use. This folder/Duo-Tang
should include a timetable, a
detailed description of duties
for each day, important personal
information about the student(s),
a calendar outlining scheduled
appointments and therapy times
held during school hours, plans
informing necessary procedures
in the event of an emergency, a
map of the school, and any other
relevant information.

• Do I understand the meaning of words or wordings
found in the ISSP, such as accommodation,
modification, learning outcome, and long-term life
goals?
• Do I know who to ask if I need help regarding ISSPs
and my role with their implementation?
• Do I know the educational and health personnel who
are involved with the student?
• Do I understand the Crisis Response Guidelines
Manual and the ISSP handbook?
TRAINING

Crisis Response Guidelines
Manual: A manual used by
Nunavut school staff as a guide in
responding to crises.

• Have I asked the classroom teacher, SST, or principal
about what training might be available for me?
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• Have I identified what training I may be interested in
pursuing?
CONFIDENTIAL INFORMATION
• Do I discuss student information only with staff who
work directly with the student?
• Do I discuss student information only in school?
• Do I avoid discussing staff personalities or problems
when it is not part of a constructive discussion to
solve problems?
• Do I only talk to parents about student progress
when the teacher asks me to and refer parents to the
teacher if they ask me questions?
SELF-ASSESSMENT
• Do I review the lesson plan before class?
• Am I prepared and do I have the materials I need for
class?
• Do I use appropriate reinforcement techniques with
students?
• Do I record or summarize student performance when
asked to by the teacher?
• Do I ask questions at appropriate times?
• Do I wait for direction from the teacher, or do I take
initiative and find myself things to do?
• Do I listen to the teacher when they talk?
• Are the tasks assigned to me completed within a
reasonable time frame?
• Are students engaged when I work with them?
• Do I discuss results with the teacher?
• Do I make pertinent suggestions for instruction
relating to the students I work with?
• Do I get to school early enough so I can talk to the
teacher before class starts?
• Am I flexible and able to adapt to changes to my
schedule?
• Am I able to accept constructive criticism?
• Am I friendly and approachable?
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Classroom/
Student Name/
Time
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2.

1.

2.

1.

2.

1.

2.

1.

(1 or 2)

What is/are
the goal(s) to
be achieved?
• one-on-one
• small group
• in or out of
classroom
• other:

What approach
will I use?
• activities
• project
• practise,
review, drill
• other:

How will
I support
teaching?

3. What do I
need to ask?

2. What do I
need to find or
bring?

1. What
materials will
be used?
• observation
• discussion
• other:

How will the
learning be
evaluated?
(information for
the next lesson or
session):

Follow-up
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APPENDIX B:

SSA Daily/Weekly Planner
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1.

2.

1.

TEACHING TOGETHER

STUDENT SUPPORT ASSISTANT HANDBOOK

TEACHING TOGETHER

APPENDIX C:

Developing Interpersonal
Problem-Solving Skills
BACKGROUND

Conflicts may develop between students, between a
student and the teacher, between the SSA and the teacher,
and/or between a student and the SSA. The following
are strategies that can help SSAs to address conflicts
constructively.
DEFINE
• Define the problem as interpreted;
• Define the problem as the other person sees it; and
• Develop a common or shared definition.
ASK
• Who is involved?
• How are they involved?
• Why does the problem exist?
• What behaviours/attitudes of either person cause or
contribute to the problem?
LIST
• Areas of mutual agreement concerning problems;
and
• Areas of disagreement.
DEVELOP
• Desired goal(s);
• Solution(s) by brainstorming various ideas; and
• A list of resources, information, or assistance that will
help achieve the goal(s).
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IMPLEMENT
• Solution(s) for a specific time period and evaluate
the effectiveness of the solution(s), and, if necessary,
select and implement other alternatives.
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APPENDIX D:

Glossary

accommodations: Changes made to the teaching
process, learning environment, materials, time demands,
and assistance, evaluation, or student products to help
students achieve the expected learning outcomes (at
grade level). When accommodations are made or provided,
the expected learning outcomes as stated in curricular
documents are not changed.
achievement: Achievement is the level of a student’s
performance in relation to specific learning outcomes and
standards. Achievement is measurable and includes what a
student knows, is able to do, and is learning to do.
annual learning goals: Annual learning goals are a concise
description of the knowledge and skills that students
who require IEPs are expected to learn by the end of
the school year (or semester). Annual learning goals are
written to address a student’s individual challenges across
a potentially wide range of areas of development and skills.
Once the educational/school team agrees on priorities for
areas of development and target skills, learning goals are
developed. Well-written learning goals should be SMART:
specific, measurable, achievable, relevant, and timerelated.
assessment: A systematic process of gathering and
interpreting information about what an individual knows, is
able to do, and is learning to do.
assistive technology: A broad range of classroom
materials, devices, media, and other technologies that
allow access to learning for students who have barriers
due to their sensory, physical, cognitive, or other learning
challenges.
challenges: Refers to the learning needs or the areas of
difficulty for a student.
continuous progress: Pivallianginnarniq allows students
to continue their schooling with their peer group while
working at a pace that suits their individual learning needs.
cultural identity: A positive connection to the values,
beliefs, and practices of one’s culture.
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Crisis Response Guidelines Manual: A manual used by
Nunavut school staff to guide in responding to crises.
differentiated instruction (DI): The opposite of “onesize-fits-all” instruction, yet this is not individualized
instruction. DI is an approach to teaching that proactively
acknowledges student needs and diversity in the classroom.
The teacher uses student readiness (as determined by
formative assessment), interests, and learning styles/
multiple intelligences to differentiate the content, the
process by which students will acquire knowledge and skills,
and the products through which students will demonstrate
what they know and are able to do.
education program/planning: Generic term that means
any or all of the following: the regular education program,
the regular program with accommodations, or the
individual education program. Planning refers to the
process for determining the education program.
education support services: A support is an additional
service or device provided to a student to enhance
learning, or to help a student overcome barriers to
learning. Supports are services above and beyond those
provided to all students as part of the overall school
program. A variety of supports may be considered and
tried to help students overcome difficulties, such as extra
assistance with class work or homework, counselling
and behaviour interventions, specialized rehabilitation
and medical services, personal assistance, and special
equipment. It must be emphasized that supports, including
accommodations such as extra time, do not alter the
learning outcomes of a student’s program—they merely
help the student meet learning outcomes.
evaluation: The process of making judgments and
decisions based on the interpretation of evidence
gathered through assessment for the purposes of goal
setting and reporting.
Inclusive Education/Inclusion: Ensures access for all
children to both the education program offered in the
regular instructional setting with peers and additional
supports required to meet learning needs.
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individual student support program/plan (ISSP): A
document that records a student-specific program
that may or may not include learning outcomes in the
Nunavut curricula. It assists students in attaining skills and
knowledge that are the logical next step beyond their
current level of achievement.
learning outcomes: Learning outcomes are smaller
components of annual learning goals. For students
in the regular program and regular program with
accommodations, learning outcomes are stated in the
Nunavut curricula. For students requiring an Individual
Education Plan, the learning outcomes are the skills the
student needs to learn in order to achieve their annual
learning goals.
learning styles: One’s preferred way of integrating
knowledge and skills to create meaning. Successful
learners are aware of their preferred style, yet strive to
develop expertise with alternative modes.
long-term life goals: Established for a student through a
collaborative, person-centred planning process such as an
ISSP. Long-term goals should be at least three to five years
into the future and may be even further for older students.
These goals are a critical element when establishing
priorities for a student’s ISSP.
peers: Students of approximately the same chronological
age.
purpose of schooling: In Nunavut, school should provide
all students support in all areas of their development, so
they can achieve personal goals, become well-equipped
to contribute and serve their families and communities,
demonstrate leadership and healthy attitudes, and actively
participate in and contribute to Nunavut.
regular instructional setting: The location best suited to a
given type of instruction or learning experience; includes
all school settings, such as classrooms and gymnasiums.
Also includes out-of-school settings, such as field trip
locations.
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Student Support Assistant (SSA): A paraprofessional
who assists in carrying out instructional plans, assists with
classroom management, and provides instructional and
other supports to students under the direct supervision of
a qualified teacher.
Student Support Teacher (SST): A professional educator/
instructional leader who delivers in-school support to
classroom teachers as they plan, deliver, and evaluate
the education program for their students. SSTs support
the school team, facilitate the development of ISSPs, and
model/coach instructional techniques.
strategies: Typically used to refer to possible
accommodations that might be selected to support
inclusion in an ISSP.
substitute SSA folder: All SSAs should have procedures
and plans for the students they work with ready for a
substitute SSA to use. This folder/Duo-Tang should include
a timetable, a detailed description of duties for each day,
important personal information about the student(s), a
calendar outlining scheduled appointments and therapy
times held during school hours, plans informing necessary
procedures in the event of an emergency, a map of the
school, and any other relevant information.
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